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ABSTRACT 

This paper looks at how cooperating teachers and 
student teachers interact and the effects, if any, on the student 
teacher. The study explored the cases of three student teachers and 
their cooperating teachers, focusing on whether the student teachers 
appeared to experience any positive or negative effects as a result 
of a matched pairing placement or a mismatched' pair ing placement with 
regard to their theoretical orientation to the reading process. 
Potential pairs for the study were identified through Theoretical 
Orientation to Reading Profile (TORP) scores; student teachers and 
cooperating teachers were not purposely matched or mismatched. Data 
from the study were used to glean student teachers’ perceptions of 
their s tudent“-t eaching experiences, which were then viewed in 
relation to their matched or mismatched pairing placements. Although 
Pair One held dramatically-opposed theoretical orientations to the 
reading process, with no overlap, their mismatched pairing placement 
did not produce negative effects in the student teacher; in fact, it 
produced positive effects due to the personality traits of the 
cooperating teacher. Pair Two appeared to be in perfect harmony 
throughout the student teaching experience; positive effects in this 
case wei e due to both theoretical orientation similarity and the 
personality traits of the cooperating teacher. Pair Three held 
dramatically opposed theoretical orientations to the reading process 
with no possible overlap, as well as dissimilar attitudes, 
understanding, focus, and expectations. In this case, the student 
teacher was displeased with the placement and felt that the 
cooperating teacher did not offer positive support. Findings of the 
study revealed that certain personality traits of cooperating 
teachers, in addition to b..lief systems or theoretical orientation, 
appear to be important factors in determining whether student 
teachers perceived their student teaching placements to be negative 
or positive. (Contains 10 references.) (ND) 
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Given widespread agreement that the student-teaching experience is 
viewed as the most significant aspect of the teacher education program, and 
the cooperating teacher is perceived to be the most significant agent in the 
student-teaching process, it follows that research must explore this field- 
based experience. Specifically, there is a need for research strategies that 
penetrate the com.plex and interrelated world of field-based experiences. Most 
research done in this area has relied heavily on statistical data, and, as a 
result, has oversimplified and ignored many complex factors present in the 
transactions and context of the field experience itself (Carter, 1993). Also, 
this research did not comprehensively ta)ce into account the complexities 
present in the interactions between student teachers and cooperating teachers, 
nor did it fully address questions concerning significant influences of 
particular cooperating teachers on student teachers and resulting effects, if 

any, of transactions between the pair. 

in order to examine the field experiences and the perceptions of student 
teachers within the field experience, and to go beyond the narrow assumptions 
of the empirical-analytic paradigm, naturalistic methodology was employed. 
Througn the use of this ethnographic-style methodology, the inquirer was able 
to enter the complex and interrelated world of the classroom and gather 
authentic, qualitative data for documentation and analysis. Speci f i cal ly , the 
transactions that occurred between three selected student teachers and their 
respective cooperating teachers when the student teacher and cooperating 
teacher held the same theoretical orientation and when they held conflicting 
orientations to the reading process provided the context as the researcher 
attempted to gain an interpretation of each student teacher's own reality. 
Since the inquirer was attempting to find out how the cooperating teacher and 
the student teacher interacted and the effects, if any, on the studen.. 
teacher, the research questions were best informed by data rich in description 
of people, places, and conversations--atti tudes and behaviors--it 
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Table 1 • 

Data Contexts, Methods, Sources. 



mtirV:. 1989; Patterson, 1987) 

Da ta-Gatherxngr Method 



A ( Prin\ary/Natu rally- 
occurring 
Transactions ) 



B (Arti f acts/products 
of Transactions) 



C (Cued Responses) 



1 . 

2 . 



1 . 
2 . 

3. 

4. 



Observational Field Notes , 
Audio-taped conferences. 



Reflective Journals . ' 
Reading Course Overviews. 
Lesson Plans, Unit Plans. 
Children’s Work Samples. 



1 . TORP Questionnaires . 

2 . Interviews . 



Souxee 
{Primary 



{ Primary 



{ Secondary 



Table 2 

Dat a Phases, Collection Sequence, Contexts, and Sources _. 

Contexts/5ouxc^ 



One 


Week 1 of 


(I) 


Student 


Teaching 


Two 


Weeks 2 


-9 of 


(ID 


Student 


Teaching 



Phase 

1. TORP Questionnaires. 

2. Initial Interviews. 

1 . Observational Field Notes . 

2. Audio-taped conferences. 

3. Reflective Journals. 

4. Mid-Point Interviews. 

5. Reading Course Overviews. 

6. Lesson Plans, Unit Plans. 
1 . Children’s work samples. 

Three Week 10 of 1. TORP Questionnaires. 

(Ill) Student Teaching. 2. tinal Interviews. 



C/Secondary 

C/Secondary 

A/Primary 

A/Primary 

B/Primary 

C/Secondary 

B/Primary 

B/Primary 

B/Primary 

C/Secondary 

C/Secondary 



For ethic.1 reasons, studenn teaohers and cooperaring teachers were not 
purposely matched or mismatched. Random, arbitrary pairing was assigned as 
usual. However, following student-teaching placement, pairs of student 
teaohers and cooperating teachers were administered the TOPP (PeFord, IPIP, to 
deter.mine which pairs would be selected for Che study. A-Ce- potent 
were identified through TORP sco.es (see Table 3,, three specific pairs were 
Chosen due to logistics and grade level considerations in addition to TORP 
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red in person and asked if they would 
Table 4). They were contacted m P 

, in the study. All readily agreed to do so. 

agree to participate 
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= Whole Language Orientation 
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Table 4 . 
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One /Mismatch 
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Whole Language 
Phonics 
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included theories of language learning, understanding of what reading is, and 
attitudes toward teaching emerged through interview responses and conference 
conversations. In practice, this pair implemented reading instruction quite 
differently as evidenced through interview responses, lesson plans, unit 
plans, and observational field note data. In addition to holding conflicting 
theoretical orientations. Pair Three was cissimilar in attitudes, 
understandings, focus, expectations, a.d actual implementation of language 

learning practices. 

Unlike the student teachers from Case Studies One and Two that were 
pleased with their student-teaching placements, the Case Study Three student 
teacher was displeased. After examining and analyzing the data, the inquirer 
concluded that the cooperating teacher was not perceived by the studei, . 
teacher as offering much guidance, support, or encouragement. Nor was she 
able, from the perspective of the student teacher, to create an overall 
context or atmosphere in which the student teacher felt suppo.ted and/or 
encouraged by the actions and attitudes of the cooperating teacher, or one in 
which the student teacher felt she was learning how to be a teacher. The 
student teacher felt that her creativity was stifled, and her student-teaching 
experience was quite limited due to the amount of conformity that was expected 
by the cooperating teacher. As a result, the student teacher experienced 
frustration, anxiety, discouragement, and anger in relation to limitations .she 
perceived her cooperating teacher placed upon her with regard to readiness to 

experiment with new ideas, materials, and techniques. 

Numerous Reflective Journal entries recorded by the student teacher 

presented these perspectives: 

...I don't see any joy in reading in the classroom. (Entry 2) 

...I can't really change anything though I'm the "student teache^ and 

she is the "teacher," (Entry 12) 

...I am not going to want to give this class back to my cooperating 
teacher. V.’e are now laughing together, learning together, sharing 
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